YXeS1aopOC MoloTikN Epevva —
Qualitative Research Method
Design
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The 7 Stages of conducting semi-structured

interviews

Thematization /
definition of the
topic

* Formulation of the
research question(s)

Design

Creation of the semi-
structured interview
guide

Conducting
the interview

Pilot and main
interviews, including

Transcription
into text

Preparation of material
for analysis

Verification

Validation / review

Reporting

Publication




Aopun Kai aAAnAovxia
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Structure and sequence of a semi-
structured interview

Topics are infroduced in a logical order.
Begin with general questions and move toward more specific ones.
Link questions smoothly to maintain continuity.

Avoid abrupt transitions between topics without prior notice.

The goalis for the interviewee to perceive the sequence of questions as natural.

Leave “sensitive” or “risky” questions for the end.

Pay attention to wording — for example:

* Instead of “Are you gaye¢”, ask “What is your opinion about homosexualitye”
* Instead of “Are politicians/journalists bribed?2”, ask “Do you think there is bribery in the sector...2”
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Types of Questions

Infroductory: “Tell
me, when did it
start...2”

Direct: “Is it easy for
you to write about
something you
disagree withg”

Complementary:
“Regarding that,
could you add
something moree¢”

Indirect: “What do

other colleagues
thinke”

Clarifying: “What
do you mean
by...2"

Transitional: “Let’s
move on o
another topic...”

Interpretive: “Do
you mean that...g"

Specifying: “How
did you react?
What did you do
when...g"

Silence: A pause
encourages the
interviewee to
continue speaking.
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*YLyxpova (Skype, Zoom)
e ACLYXPOVa (e mail)




Face-to-face (one-on-one)

Telephone
Types of
Interview
conduction * Synchronous: via Skype, Zoom,

efc.
« Asynchronous: via emaill




H cuvévTtevén amoTeAei pia opyovoouevr] OLVOMIAIQ PETAEL EVOC
OLVEVTELKTN/ EQELVNTH KAl EVOC rr)\r]pocpopr]m TTOL AauPAveEl XwEA KATA
18\ npocmoeao TOL nproo va TTapayayel Sedopéva yia va ammavtnoeEl

OTA EPWTAMATA TNG EPELVAGC TOV.

H O'L)VOUI)\ICI aLTH) KATaYPAPETal (NXOYPAPETAl /KAl BNTsooKonaTol)
MeTa TO Trapoc; NG 6|06|K00|oc; NG Ouvevmuéng o) spauvr]mc_: OpEiAel
VA UETAPERE! OE YOATITO KEIUEVO TNV NXNTIKA KATAYEYOAUUEVN
OLVOMIAIG TOL CLVEVTELKTN WE TOV TTANPOPOPNTNA.

H Siadikaoia avtn ovouo{sTcu WUETEYYPAPN) (’rronscrlp’rlon) ATTOTEAEI
TN METATPOTIN O€ YOATITO KEIUEVO TWV nxoypocpnpevcov N
BIVTEOOKOTTNUEVWY AEKTIKGOV 6|06p00£oov oLUPWVA UE
KABOPIOUEVOLG KAVOVES CNUEIOYPAPIAG




Transcription of the Interview

The interview is an organized conversation between an
interviewer/researcher and an interviewee/informant, which

takes place as the researcher seeks to produce data in order
to answer the research questions.

This conversation is recorded (audio or video). After the
interview process, the researcher must transfer the recorded

material into written form, producing a textual version of the
conversation between the interviewer and the informant.

This process is called “transcription.”
It refers to the conversion of audio- or video-recorded verbal

interactions intfo written text, following specific transcription
conventions or notation rules.




I0MPBOAO Eme€nynon

[
(4)

()

AE=H

O1 aykOAeC o1 (o TAELPE ONAMVOLY TO GTUELD TTOL O
AOYOC EVOC OUIANTY] KOAVTTITETOL OTTO AAAOV

apltOuol avAUESH GE TaPEVOEGELS ONADVOLV TO YPOVO
GLOTNNC GE OEVTEPOAETTA

H teleio avauecsa oe mapevEcelc ONAOVEL TaOGON
LUIKPOTEPT TOV EVOC OEVTEPOAETTOV

Ta kepoAiaio ypdpuuoto ONA®VOLY TUNLO OUIALOG TTOV
EKQPEPETOL GE CTUOVTIKA VYNAOTEPT EVTOOT



Symbol Explanation

[
(4)

()

word

Brackets on one side indicate the point where one
speaker’s speech overlaps with another’s

Numbers 1n parentheses indicate the duration of silence
In seconds.

A period 1n parentheses indicates a pause shorter than
one second.

Capital letters indicate a segment of speech uttered with
significantly higher intensity or emphasis.



Napadeiyua
TTOIOTIKNG
AVAALONG

O gpevvNTNC SIEVEPYEI HIO épauva UE OKOTTO VO
UEAETNOEI TO PAIVOUEVO TNG
avorpocpoéomcmg ETTI TV YOQATTTWV
apyaaloov TTOL AQUPAVOLYV OI POITNTEG/TPIEG
aTto TOV/ TNV Koenynm/Tpm OULPPROLAO TOLG
oTNV €€ ATTOOTACEWC EKTTAISELON,.

'Eva a1mo 1a £peLVNTIKA EQWTNUATA TTOL EXEI
Oco¢€l eival TO €ENC: [ToIEC AEITOLPYIEC TV
YOATITV OXOAIV avaToopodoTnoNC
avayvwpilovyv o1 poITNTEC/TPIEC UE BAOCN TIC
EUTTEIQIEC TOLC;



The researcher conducts a study aiming
to explore the phenomenon of
feedback on written assignments.

One of the research questions
formulated is the following:
What functions of written feedback
comments do students identify based
on their own experiencese;




Q: Great. Let’s now move on to written comments and feedback. What are
your experiences with the written comments on your assignments in relation
to your learning needs?

Well (.) Ill never forget that | always waited [with anxiety] for the email (.) from my
professor with the feedback.And I’ll be honest (.) sometimes it was a bit
disappointing (.) when the email was limited to just three lines (.) which probably
were sent to all students. But (.) how HAPPY | felt when professors showed they had
really engaged with MY work (3) with MY own issues. They could identify both my
strong points and the ones | needed to improve (.) and that (.) really helped me
psychologically (.)It showed me that | was doing some things very well (.) but also
pointed out my weaknesses (.) not in a general way (.) but specifically (.)so that |
could work on them in the future. And (.) whenever | received such detailed
comments (.) it gave me a deep sense of satisfaction (.)l felt | was learning (.) and
becoming a better student every day.




E: Qpaia. AG TEPACOUHE TWPO OTA YPATITA OXOALAL KOl OTNV
avatpododatnon. Moleg eival oL EUNELPLEG oOG AMO TA YPOATTTA OXOALD TWV
VPOIITWV EPYOLOLWV OE OXEON ME TLC LOONCLOKEG GO AVAYKEG;

21: Ece (.) b€ Oa Eexaow otL navra nepiueva [ue aywvia] to email tou kaBnynti (.)
UE TNV avaTpo@odotnon.

Kat (.) va gipat etdikpivnc (.) karmolec @opéec ntav Aiyo amoyonteuTiko (.) otav to
email eplopt{Otav o€ TPELC OELPEC (.) mou udAAov otéAvovtav o 0Aouc Toug
(POLTNTEC.

AAAa (.) MOZH yapa éviwda otav ot kadnynteg Edeyvav OtL eiyav aoxoAnUei
2OBAPA (3) ue ™ bikn puou epyaoia, ue ta Sika pou {NTHUaATA.

Héepav va evtomtioouv kat ta OETIKA pouv onueia (.) kat va ue evioyvoouy (.)

va pou beiéouv 0Tt kavw mpayuata ToAU owotd (.) kL auto (.) oto YuxoAoyiko
kouuatt Bondouoe napa moAu.

AAAa evrormtilav kat Tt aduvauiec pou (.) oxt yevika (.) aAda SYTKEKPIMENA (.)
WOTE VO UIToPW KL EYyw oto UEAAoV va Ti¢ BeATiwow.

Kat (.) yt’ avuto (.) otav AauBava tetoleg EMIZTONES avaAutikeg (.) Eviwda ueyain
tkavormoinan {(.)

ott MAGAINQ (.) ot yivouat kaAutepn kade uepa.



AvaAvon / Analysis

®» KSIKOTTOINON TV ATTAVTNCEWY Ava BeUATIKN vOTNTA (TT.X. «TEXVOAOYIKA
EUTTOSIAN, (TTAISAYWYIKA OPEAND).

» Avalntnon TTPOTOTTWY KAl SIAPOPWY UETAEL CLUUETEXOVTWV.

» Coding of responses according to thematic categories (e.g., fechnological
barriers, pedagogical benefits).

» |dentification of patterns and differences among parficipants.




Kawdikotroinon

eva XCIpGKTI’]pIO'TIKO (Lia povada
vonuoTog) TTOUL ovoyvcop@a o)
EQELVNTNG O€ KATTOIO TUNHA TV
6£6ou£voov TOUL (TT.X. O€ eva
Grroorraouo TOUL PETEYYQAUMEVOL
Kauavou piag cuvawauéng) Kal
cpolvaTol va givail O'I’]UCIVTIKO ylia TNV
ATTAVTNON TWV £PELYVNTIKWY TOL
EOWDTNUATV.

O1 K8IKOI ammodisouvv Kal ovouarti¢ovv

)

O gpevvVNTNG HAPKAPEI TO
OLYKEKPIUEVO ATTOCTIACA KAl TO
ovnmmx@a UE TOV OLYKEKPILUEVO

EVVOIONOYIKO TIOOOSIOPIOUO (KWSIKS).

H diadikacia Tng Koo6||<orr0|r]or1g

ogeiel va gival OUO’TI’)UOTIKI’) Kal Ol

KGSIKOI TTEQIEKTIKOI.




Codes assign and name a specific
characteristic (a unit of meaning)
that the researcher identifies in a
segment of data (e.g., an excerpt

from the transcribed text of an
interview) and considers significant
for answering the research
questions.

)

The researcher marks the specific
excerpt and links it to the
corresponding conceptual label
(code).

The process of coding must be
systematic, and the codes should

be concise and meaningful.

/




KwSIKOI

YTO 1610 ATTOCTIACUA
UTTOPEl va atrmtoboBoLv
TTEPICCOTEPOI KWSIKOI,

APOL UTTOPEI VA TTEQIEXEI
TTEQICOCOTEPES ATTO MIC

povadec vonuaroc (Willig

2015).

)

O 610G KWSEIKOG PTTOPEI VO
atTod00¢i o€ TTEPICOCOTEQA
ATTOCTIACHATA, OTAV
avayvwpileTal o€ auTa TO
1610 TTEPIEXOUEVO VONUATOC.




In The same excerpt,
more than one code
may be assigned, as it
may contain more than

one unit of meaning

(Willig, 2015).

/

The same code may
also be applied to

multiple excerpts when

the same meaning or
conceptual content is
identified across them

%




Eibn KWKV

O1 KSIKOI PTTOPEI Va gival

SNAAdN Kal va TTEPIYPAPOLY TO
EKONAO TTEPIEXOUEVO UIAC EVOTNTAG
TV §€60UEVV. MTTOPEI, OUWC, VA
TTOOKLTITOLY ATTO TNV EOUNVEIA TNG

OoNUAGCIAg N ToL AavBAvOoVTOG

vonuartog 1mou Siapadlel o gpevvnNTAG
OTa 6e60uEVA TOL (KWSIKOI
EOUNVELTIKOL TOTTOU)

TTEQIYOAPIKOL TOTTOL, VA GLVOWIloLY

/

KaTtrolol atmro Toug KWSIKOLGS TTOL
TTAPAYEl O EPELVNTNG TTDOEOXOVTAI
amo 1A 161a Ta AOYIA TRV
TTANPOPOPNTWY N AVTAVAKAOLYV TIC

I6€EC TOLC, €V OAAOI KWSOIKOI AVTAOLYV

aTTO TO EVVOIOAOYIKO KAl OEwENTIKO
TTAQICI0 TTOL LIOBETEI O £PELVNTNG

/




Types of Codes

Codes may be descriptive,
summarizing and depicting the
explicit content of a data segment.
However, they may also derive
from the interpretation of meaning
or from underlying significance
perceived by the researcher in the
data (interpretative codes).
J

Some of the codes generated by

the researcher come directly from

the participants’ own words or
ideas, while others are derived
from the conceptual or theoretica
framework adopted by the
researcher.

/




KwSIKOI cLUpVA e TNV BIBAIOYpA®Ia

H avarpogodornon,...

(Q) evioxvel Ta KivnToAa TOL POITNTN YIA JABnon,

(B) SievkoAvvel TN uabnoiakn AN Kal TN BeATIcOoN TNC amoboonc,

(y) evBappvvel TO poitnTn,

(8) evioyOel TIC SIaSIKATIEC EVELYNTIKNC KAl QLTOKATELBLVOUEVNC UABNONC,

(€) ETHIONUAIVEI OTOLC POITNTEC OE TTOIA TNUEIA TOL SISAKTIKOL LAIKOU TTOETTEI VA
EOCTIAIOOLV,

(off) BonBa ToLG POITNTEG Va TTAPAKOAOLOOLY TN LABNTIAKN TOLG EEEAIEN KAl Va
aparToéovyv se€ioTnTeC auvToaéioAoynong,



Codes According to the Literature

» Feedback...

®» (q) stfrengthens students’ motivation to learn,

(b) facilitates learning progress and improvement of performance,

(c) encourages the student,

(d) supports processes of active and self-directed learning,

(e) pgints out to students which aspects of the instructional material they should




/

Interview Excerpt (P1)

This (...) I'll never forget that | always waited anxiously for my
professor's email with the feedback.

And to be honest, sometimes it was disappointing when the
email was limited to three lines that were probably addressed
to all students.

And how much joy | felt when professors showed that they
had seriously engaged with my work, with my own issues, and
knew how to identify both my strengths and my weaknesses,
and to encourage me in this, to show me that | was doing
some things very well.

This, in psychological terms, helped me a lot, but they also
identified my weaknesses, not in a general way, but
specifically, so that | could also improve in the future.

So, when | received such detailed emails, it gave me great
satisfaction — | felt that | was learning, that | was becoming @
better student day by day.

\

Evidence of personalized approach
and response to the student’s
individual learning needs.
Encouragement of the student.

Improvement through identification
of weaknesses in a focused way.

Motivation for self-improvement.

Cultivation of a sense of personal
growth and self-development.



ATTO TNV
Kwéikotroinon
OTa @¢uaTa

Ta Béuata eival evvoIONOYIKEG KATAOKELEG TTIO
APNENMEVES KAI YEVIKES ATTO TOLC KWSIKOULG.
[MpokLTITOLY ATTO TNV emMe€epyaaTia, TN
oLYKPION, TN CLYXWVELON TWV KWSEIKWV KAl
AVTIOTOIXOLV O€ £VA EMAVAAAURAVOUEVO
uoTiRo vonuartoc.

Ta BéuaTa ammoTEAOLY AVTOVOUEG
EVVOIOAOYIKEG OVTOTNTEC KAl UTTOPOLV VA
AEITOLPYNOOLV WG EKSOXES ATTAVTNONG OTO
EPELYNTIKO EPWTNUC TO OTTOIO e€eTaloLUE

H Siadikaoia pyetapaocng amo TouG KWEIKOLS
oTa B¢uaTta EeKIva JE TN OLYKEVTPWON OAWYV
TV ATTOCTIACUATRV TTOL £XOLV
KWOIKOTTOINBEI KATW ATTO KABE KWHEIKO.




From Coding
to Themes

Themes are conceptual constructions, more
abstract and general than codes. They
emerge through the process of analysis,

comparison, and clustering of codes, and
correspond to a recurring pattern of
meaning.

Themes are autonomous conceptual entities
and can function as versions of an answer o

the research question under investigation.

The process of moving from codes to themes
begins with gathering all the excerpts that
have been coded under each code.
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IIivakag 3: Kwdikoi Kal ta oxetikd anoonmdopata

‘Evéeirgn

e§atopikevpévng
IMPOCEYYIoONG KAl

EvOappuvon twv
@OoLTNTWV

BeAtiwon péow
TOV EVIOIIIONO0V
advvapwwv /

Tuvbpoun otn
pabnolakn
e€éA1€n Katr tn

avtandékpiong otig AaBwv BeAtiwon tng
Sraopomoinpuéveg enmiSoong
AVAYKEG TWV

POITNTWV

Kdamoies popéc nrav ...Kai méon ueydin ..aldd kai E, vai, uéoa

artoyontTevTiko otav

0 email tepropiddtav
O€ TPELG OEIPEG O1
ortoieg mbBavorata

va ansvBvvoviav oe
OAovUG TOUG QOITNTEG
Kail TOON UeydAn xapad
uov édivav kabnyntég
o1 omtoiot ébsixvav

or1 eixav aoxoAnOei
oofapa ue tn 61kN Uov
gpyaoia, ue ta Sikd
uov {nrtnuarta... (Zvw.

1)

xapad uov édwvav
kaOnyntég o1 orroiol
ébeixvav on gixav
aoxoAnOBei ocoBapa
Ue tn S1KN uov
epyaoia, ue ta

dikd uov {nrtnuata
kai tov nepav

va eviorniocovv

kai ta Oetikd pov
onueia kai va

UE EVIOXVOOVV

o€ avto, va uov
ocifovv OT1 KdAvw
Kdrowa npdyuata
TTOAV owotd K1 avto
oto PYUXx0oAoY1KO
Kouudtn Bonbovoe

evromdayv 11g
advvauies uov oxi
UE TPOTIO YEVIKO,
aAlda ovykekpiuévo,
(OOTE va UTTOPW K1
€yw oto uéAlov va
116 BeAtiwow. (Zvv.

1)

O tporog twpa 1ov
TO TIETVXaivovv
avito... ov Aéve ta
dvvatd onueia, oov
Aéve ta advvaua
onueia oov, onote
ekei o€ PonBovve
Alyo va katalAdfeig

arnod ta oxdoha
BeAtiwvduaote.
Avtdg givar kai

(...) eilvar évag
otoxos. Eyw vai
BeAticwovouai oe
KdOe... antd epyaocia
o€ gpyaoia, ue
OTOXO TIAVIA TIC
e€erdosic. INari
Kdl 01 Epyaocies
ovuPdiiovv

TIOAD, €€, OTNV
TIpocroluaocia yia
116 e€etdoels. (Zvv.
6)

NlAa 11021 Srhsca




Codes and Related Excerpts

Evidence of personalized Contribution to learning

Improvement through
approach and response Encouragement of identification of progress and
to students’ differentiated students performance
weaknesses / errors .
needs improvement

...and how much joy | felt ...but they also identified
when professors showed my weaknesses, notin a
that they had seriously general way, but
engaged with my work,  specifically, so that |

with my own issues, and  could also improve in the
knew how to identify future. (Int. T)The way
both my strengths and to they now correct the
encourage me in this, to  assignments... They point
show me that | was doing out strong points, they
some things very well, point out weaknesses
and this, in psychological too, so that we can focus
terms, helped a lot... better and understand...

Sometimes it was
disappointing when the
email was limited to three
lines that were probably
addressed to all students,
and how happy | felt
when professors showed
that they had seriously
engaged with my own
work, with my own
issues... (Int. 1)

Yes, through the
comments we improve.
That's also (...) a goal. |
do improve from one
assignment to the next,
aiming always at the
exams. Because
assignments also
contribute a lot to the
preparation for exames.
(Int. 6)




KwdIkoi -O¢euaTa

» KAT1ToI01 A1TO TOLC KWOIKOLC (ua EVOEXOUEVEC Tpononomoag) UTTOPOLV VA
HETAKIVNBOLY oTnV KATNYOPIA TV BEUATWY N VA AEITOLEYNOOLY WG ISIOTNTES
N LTTOKATNYOPIES TWV BEPATWY TTOL TA TTPOCSIOPICOLY KAl TA EEEIBIKELOLV.

®» [0 TNV OpYAVWON TV KWSIKWY, TNV Qvoéalgn TV BeUATWY KAl TV
av6£xopavcov HETAEL TOLG OXECEWY, CNUAVTIKO POAO TTAICOLYV Ol EVVOIES KAl
TQ OXI’]UOTCI eaoopnﬂmg £0AIOONTOTTOINCNG, TTOL EXEl AVTANTEI O EDELVNTNG
ATTO TN OXETIKN BIPAIOYPA®IA.

» O KWOIKOG «EvBappLvo N UTTOPE VO ATTOTEAETEl Eva BEUA, UIa eKSOXN
ATTAVTNONG OTO £€0ELVNTIKO €PWTNUA: «1OIEC AEITOLPEYIEC TV YOATITWV
OXOANIWV avaTtpopodoTnonNg avayvwpilovy oI poITNTEC/TPIES PE PAoN TIC
EUTTEIDIEC TOLC;). TO ELENUIA ALTO CLUTTITITE KA ETTIRERAICOVEI AVAAOYA
ELPNUATA TTOL EXOLV KATAYPAMEI OTN OXETIKN BIBAIOYOQAPIA KAl £XOLV
AvakLwel Kata TN BIBAIOYPAPIKN ETTICKOTTNON.




Codes — Themes

» Some of the codes (with possible modifications) can be moved into the
category of themes or function as properties or subcategories of themes
that further define and specify them.

» [or the organization of codes, the emergence of themes, and the
exploration of possible relationships among them, an important role is
played by the concepts and patterns of theoretical sensitization adopted
by the researcher from the relevant literature.

» The code “"Encouragement” may constitute a theme, a version of an
answer to the research question:*What functions of written feedback do
students recognize based on their experiences?"This finding coincides with
and confirms similar results reported in the relevant literature and idenfified
during the literature review.
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Nermoupyieg
avmpow?éérnonq

Child

Zuvdpopn oTn
pabnowkr] sEEMEn
kat Tn BeAtiwon
™C eniboonc

r N
_// \
Child

/ Child

»
BeAriwon pgow Tou Napoxri
REEANI—— EVQUOUGTWY Vi
aduvauwy - AabBwv NV KaAiTEpN
atwonoinon Tou
exnawdeuTiKoU

uvAMKoU
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Qualitative Data

Functions

of feedback

Child

Contribution
to learning
progress and
performance
improvemen

Child Child

Improvement
through

idantific ation

Provision of
stimuli for



ErmaAnBevon / Validation

‘EAEYXOC TNG EYKLPOTNTAG TWV SESOUEVV.

EmoToopn amooTTaACUATOV OTOLC CLHUETEXOVTEG YIA emMIRERaiIcdON (Member
checking).

Verification of data validity.
Returning excerpts to participants for confirmation (member checking).



Avapopa / Reporting

®» [JapoLCIaoN TWV ATTOTEAECHUATWY PE XOPAKTNEIOTIKA ATTOCTIACUATA.

®» ) OUTTEQACHATA KAl TTIOOTACEIC YIA EKTTAISELTIKN TTONITIKN N ETTIUOOPLON
EKTTAISEVTIKWV.

» Presentation of findings with representative quotations.

» Conclusions and recommendations for educational policy or teacher
training.




Example: Research on the Use of
Digital Media by Secondary School
Teachers




[Napadeiypa: Epevva yia Tn xpnon
WNPIAKWY PJECWYV ATTO EKTTAISEVLTIKOVC
oTN SELTELOPABUIT eKTTAIELON




OepaToTToinon / KOBOPIOUOC TOL
BEuaTOC

®» Ogpa: WS o1 eKTTAISELTIKOI AVTIAAPPAVOVTAI KAl XPNCIUOTTOIOLY TA WNPIAKA
uéoa otn S1I6a0KaAia.

» EpeuvnTIKO £pTNHA: NOIEC €ival OI OTACEIC, TA KivNTOA KAl TA EUTTOSIA TV
EKTTAISELTIKWV OXETIKA UE TNV EVORUATOON TV WNPIOKWYV UECWY OTNV TAEN;




Thematization / Definition of the Topic

» Topic:
How teachers perceive and use digital media in their teaching.

= Research question:

What are teachers’ aftitudes, motivations, and barriers regarding the
integration of digital media into classroom practice?




e Anuiovpyia odnyob ouvvevrevéng (evoeikTIKA BEpaTa):

1.Eicaywyn / Npoowmka oroixeia: Etn eumeipiag, uadnua mou SiSAokel,
€i60G OXOAgiov.

2.XpNon YynPIak®V HEo®V: [101a YECA XPNOIUOTIOIE (TT.X. TTAATPOPUES,
EQYQAEIQ, EPAPPOYEG).

3.0¢p&AN: MG Ta YNPIaka peoca emnEealovy TN SISACKANIA KAl TN
OLPUETOXN TV PJABNTOV.

4.AvoKOAieg / Eptrodia: Texvika, opyavaTIKA N TTaISAywyIKa
TToORANUATA.

5.YmooTtnpiEn & emuoppwon: Moleg avAykeg ekTTaiSevonG N LTTOCTNPIENS
LTTAPXOULV.

1
ZX86 I O O-IJ O g 6. Ma)\)\ovnxsg rrpoormKac; NG pavTtaderal TNy ekTaidevon Ye Ta

WYNPIaKA péoa o€ 5 xpovia.
*[lpocToiyacia ovvevrevéng:
e EmAoyn Seiyuatog: 8-10 ekTTalSELTIKOI ATTO SIAPOPETIKA OXOAEIQ.

-Aomuoonm oovswauén (mAoTIKN) pe 1-2 ATopa yia va eAeyxBei n
CQAPAVEID TV EPWTATEWY.

[NpoeTOINACIa CLVAIVECNG (EVTLTTO CLYKATABEONG YIa NXoyPAPNON Kal
avwVvUlia).




» Development of the interview guide (indicative themes):

1. Introduction / Personal information: Years of experience, subject taught, type of
school.

2. Use of digital media: Which tools are used (e.g., platforms, applications,
technologies).

3. Benefits: How digital media influence teaching and student participation.
4. Difficulties / Barriers: Technical, organizational, or pedagogical issues.

5. Support & training: What kind of professional development or assistance is
needed.

6. Future prospects: How teachers envision education with digital media in the
next five years.

= [nterview preparation:
» Sample selection: 8-10 teachers from different schools.

» Pilot interview: Conducted with 1-2 participants to check the clarity of
questions.

» Consent form: Preparation of an informed consent document for recording
and ensuring anonymity.




» Aiapkeia: 30-45 AetTQ.
» Méoo: Ala {wong N SIadikTuaka (TT.X. MECW Zoom).
» Evipyeieg:
» O gpeLvNTNC EeKIVA PE COLVTOMN EI0AYWYN, EENYEI TOV OKOTTO
Kal {NTa adeia nxoypapnong.

» KaTtd TN SIAPKEIQ, KOATA CNUEITEIS YIA TN YAWOCTA TOL
OWPATOC KAI TOV TOVO (PWVNG.

» [lapeuPaivel ye SIELKPIVIOTIKES EQWTNOEIG OTTOL XPEIAleTal,
XWEIC va SIAKOTITEI TN ©ON TOL CLVOMIANTH.

[loayuaToTttoinon

TNC OLVEVTELENG




Conducting the Inferview

» Duration: 30—45 minutes.
Format: In person or online (e.g., via Zoom).

=» Proceduvre:

» The researcher begins with a brief introduction, explains the purpose, and
requests permission to record the session.

» During the interview, the researcher takes notes on body language and tone of
voice.

» Clarifying questions are used when necessary, without interrupting the flow of the
participant’s responses.




Napadelyua-Kwdikotroinon

®» Ofya: H xpoNnon ynPIakwy Peowy oTn S16acKaAia
ToppeTexovoa: KaBnyntpia pIAoOAoYIag, 12 £€Tn euTTEIQIAC
MgBo6og: Huibounuévn cuvevtevén (Sidpkela: 40’)




Example — Coding

» Topic: The use of digital media in teaching
» Participant: Female philology teacher, 12 years of experience

» Method: Semi-structured interview (duration: 40’)




®» ATOOTIAOHA OLVEVTELENG

» Ep.1: [Toia ynPpIaka YECA XONOIPOTIOIEITE TTIO CLXVA OTN SISACKAAIA CAG;
Am.: «<Xpnoiyotrolw cuvxva 1o PowerPoint kai 1o Padlet. X1o Padlet {nTw atmmo Toug
uaBnTeC va avePalovy PpWTOYPAPIEC N COVTOUA KEIPEVA TTAVG OTO BEua TNG evOoTNTAG.
Eival TTIO CUUETOXIKOI £ETOI, O€ OXEON WE TO VA YPAPOLY OTO TETPASIO.N

- Kwdikormoinon:
»  Wnpiaka epyaieia SibackaAiag
® FvepyNTIKN COUMETOXN UABNTWV

AMNAETTISNAON UECC TLVELYATIKWY EQYAAEICOV

Ep.2: G aioBaveoTe OTAV XONOIUOTTOIEITE ALTA TA EOYAAEIQ;
ATL.: (XTNV apxn NHOLY AiyO AYXWHEVN, €I6IKA PE TNV TEXVOAoYid. OuwS TOPA VIO
ALTOTIETTOIONOCN. BAETTCO OTI TG TTAISIA AVTATIOKPIVOVTAI BETIKA KAl ALTO PE EVOAPPLVELN

KwSikomoinon:
APXIKO QyxOC / TEXVOAOYIKN avaopaAEia
Avénon aurorremoibnong

OETIKN QVTATTOKPION UabnTwV WS KivNTOO



= |nterview Excerpt

= Q1: Which digital fools do you use most often in your tfeaching?
A: "l often use PowerPoint and Padlet. On Padlet, | ask my students to upload photos
or short texts on the topic of the unit. They participate more this way, compared to
writing in their notebooks.”

» Coding:
» Digital teaching tools
» Active student parficipation

raction through collaborative tools

Q2: How do you feel when using these toolse
A: “At first, | was a bit anxious, especially with technology. But now | feel more
confident. | see that students respond positively, and that encourages me.”

- Coding:
» |nitial anxiety / technological insecurity
® |ncrease in self-confidence

» Positive student response as motivation



= |[nterview Excerpt

» Q3: What difficulties have you encountered?
A: “Sometimes the infernet doesn’t work well, or some students don't have
their own computer at home. Also, we don’'t always have sufficient
technical support at school.”

- Coding:
» Technical problems (infrastructure)
®» |nequality of access

ack of technical support

Q4: How would you like the situation to improve in the future?

A: “l would like there to be more seminars for teachers and better technical
infrastructure. If our school had a more stable internet connection and
projectors in all classrooms, we could make full use of the tools.”

Coding:
Need for teacher fraining
Need for technical/infrastructural upgrading

Vision for the svstematic intearation of diaital tools



OeuaATIKN avaAvon (TTAPAdEyUATO

KATNYOPIWV)

@epaTikn Evotnta

XpAon yn@iakov
epYaAciov

TuvaiocOnuara Kai
OTACEIG

Eumodia

AvVAyKeg Kal TTIPOTACEIS

K SIKOI

PowerPoint, Padlet,
OLUPETOXN MABNTV

AYX0G —
ALTOTIETTOIBNON, BETIKN
AVTATTOKPION

Texvika TTOOPRANUATA,
aviocoTnTa TTPOCPRACNG

EmMuoopwon, TEXVIKN
LTTOOTNPIEN

Napabeiyua
ATTOOTIAOUATOG

«O1 pabnTeg eival o
EVEQYOI OTAV
xpnoluotrrolovue Padlet.n

«XTNV apxn NUOLV
AYXWHEVN, TWPA OUWC
VIBw ciyovpn.»

«Karrolol yabnreg dev
£XOLV LTTOAOYIOTI OTO
OTTITLY

«@a NBeAa TTEPICCOTEPA
OEUIVAPIA KAl KOALTEQPN
LTTOSOUN.N



Thematic Categories, Codes, and
Example Excerpfs

Theme

Use of digital tools

Emotions and attitudes

Barriers

Needs and suggestions

Codes

PowerPoint, Padlet,
student participation

Anxiety — confidence,
positive student response

Technical problems,
inequality of access

Teacher training,
technical support

Example Excerpt

“Students are more
active when we use
Padlet.”

“Aft first | was anxious, but
now | feel confident.”

“Some students don't
have a computer at
home.”

“I would like more
training seminars and
better infrastructure.”



Eounveia ammoTeAeCUATY (CLVTOUN
agpnynon)

®» H oLUPETEXOLOA SEiXVEl OETIKA OTACN ATTIEVAVTI OTN XPNON TV WNPIAKWV
UECWYV, TTAPA TIC APXIKES SVOKOAIES. H XO0NON CLVEQLYATIKWV EQYAAEIRDV
EVIOXVEI TN CLOHUMETOXN TV HAONT®YV KAl TNV TTaidaywyikn aAAnAsmidpaon.
QOoTOCO0, evTOTTI(OVTAI TEXVIKOI KAl KOIVGVIKOI TIEPIOPITHOI (aVIoOTNTA
TPOORACNG, EANEIYN LTTOSOUNG), eV SiIagaiveTal N AvAyKN VIO CLCTNHATIKN
EMUOPPDON EKTTAISEVLTIK®V.




Interpretation of Results

» The participant shows a positive attitude toward the use of digital media,
despite initial difficulties.
The use of collaborative tools enhances student participation and
pedagogical interaction.
However, technical and social limitations are identified (inequality of
access, lack of infrastructure), while the need for systematic teacher
training becomes evident.
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